Objectives: Efforts to promote full participation in parasport are vital not only for the potential physical and psychosocial benefits, but also as a means of enacting social justice. Until recently, there has been little empirical consideration of the experiential aspects that make participation satisfying or meaningful throughout the lifecourse. The purpose of this study was to explore the meanings that athletes with physical disabilities attribute to their participation in parasport over time. Method: Two-part life history interviews were conducted with 21 current or former athletes with a physical disability. Interviews were transcribed verbatim and subjected to a dialogical narrative analysis, which enabled an in-depth examination of the common stories told by athletes and the effects of these stories on their past, present, and future participation. Results: Five distinct narrative types were identified, representing differential developmental trajectories and meanings of participation in parasport. Athletes drew on existing narratives of disability (i.e., restitution, quest) and sport involvement (i.e., performance, discovery, relational) to frame these narrative types. The core of each narrative type was formed by the specific meaning or value associated with parasport participation (e.g., sense of purpose, social acceptance).
Over the past several years, research on disability has received growing attention in the field of sport psychology. While participation in sport may offer a variety of potential physical and psychosocial benefits (e.g., Slater & Meade, 2004) , sport participation rates among people with disabilities remain much lower than rates reported by their able-bodied counterparts (e.g., Martin Ginis et al., 2010; Sport England, 2017) . Efforts to promote full participation in sport are vital not only for the potential benefits. Recent calls within sport psychology (Schinke, Stambulova, Lidor, Papaioannou, & Ryba, 2016) and research with disabled athletes (Smith, Bundon, & Best, 2016) has also emphasized the significance of understanding participation in terms of social justice. Supporting these calls, the United Nations (2006) has declared that individuals with a disability have a basic right to "full and effective participation" in society, including in sport. According to the World Health Organization (2001), participation is defined as an individual's involvement in life situations. Expanding this definition, full and effective participation considers both the quantity and quality of an individual's participation (Hammel et al., 2008; Martin Ginis, Evans, Mortenson, & Noreau, 2017) . In other words, an individual is fully and effectively participating when he or she engages in an activity to the extent to which he or she pleases (quantity) and has a positive subjective experience (quality).
In order to promote full and effective participation in sport and determine whether people with a disability experience this basic right, researchers must focus their attention on both the quantity and quality of participation. Although there is a growing body of literature focused on athletes with disabilities, there is very little research focused on the quality of athletes' participation in parasport (e.g., Turnnidge, Vierimaa, & Coté, 2012) . To date, significant resources have been dedicated to understanding the barriers and facilitators associated with physical activity participation, highlighting factors at the intrapersonal (e.g., self-perceptions, body functions), interpersonal (e.g., social support, societal attitudes), institutional (e.g., rehabilitation, building design), community (e.g., products and technology for education, sport, etc.), and policy (e.g., health, transportation) levels (Martin Ginis, Ma, Latimer-Cheung, & Rimmer, 2016) . As demonstrated, a complex and extensive array of barriers have the potential to preclude participation in parasport. However, without knowledge of what quality means or how quality is experienced over time in parasport, our understanding of how to develop and deliver quality sport programmes for people with disabilities will remain limited. It is therefore vital that researchers address the knowledge gap concerned with the quality of participation in parasport.
According to Martin , a holistic operationalization of participation should encompass "the meanings and satisfactions that an individual derives from participating" (p. 2). These authors completed a configurative review of the participation literature focused on individuals with physical disabilities in which six common themes were identified and recommended for inclusion in future conceptualizations of participation. These themes include: autonomy -having independence, choice, or control; belongingness -a sense of belonging or acceptance in a group; challenge -feeling appropriately challenged; engagement -feeling engaged, focused, and motivated; mastery -experiencing achievement, competence, and self-confidence; and meaning -contributing towards obtaining a personal or socially-meaningful goal .
Although the quality of participation has yet to be examined explicitly within parasport contexts, efforts to understand the sport and physical activity experiences of individuals with physical disabilities have emerged in recent years. For example, Turnnidge et al. (2012) interviewed swimmers in an acclaimed swim program for youth with disabilities. Swimmers discussed how their participation in the program contributed to redefined capabilities, an affirmed sense of self, strengthened social connections, and enhanced acceptance (Turnnidge et al., 2012) . Outside of the youth sport context, more recent work has examined the quality of physical activity experiences among military veterans with a physical disability -highlighting challenge, group cohesion, individual roles, and independence and choice as key contributors to quality experiences while participating in physical activity (Shirazipour et al., 2017) . Thematic overlap between these findings and themes identified within the participation literature offer support for the conceptualization of participation proposed by Martin .
One methodological approach that has been used to understand the diverse, complex, and nuanced lives of athletes with disabilities is narrative inquiry. By viewing people as storytelling beings, narrative inquiry is a tradition of qualitative research that uses stories to understand life experiences and assist in the production of meaning (Smith & Sparkes, 2009; Sparkes & Smith, 2014) . To demonstrate, narratives have been used to understand athletic identity after acquiring a permanent physical disability (Perrier, Smith, Strachan, & LatimerCheung, 2014) , the role of sport in promoting posttraumatic growth following permanent acquired disability (Day & Wadey, 2016) , and meanings of hope after experiencing a spinal cord injury through sport (Smith & Sparkes, 2005) . Day (2013) highlights physical activity participation as an arena for meaning-making after acquiring a permanent physical disability. In telling stories, people make meaning and communicate in intelligible ways to other people; thus, the telling of stories helps athletes to make better sense of their participation and share personal knowledge about it. In telling such personal life stories, people also shape their identities and the ways in which they choose to participate. For example, the identities formed through the stories that people tell after acquiring a permanent physical disability can either impede or facilitate the trauma recovery process (Day & Wadey, 2016; Day, 2013) .
For these reasons, narrative inquiry may offer a useful medium for the communication and interpretation of athletes' personal stories about their participation in parasport -enabling in-depth perspectives on the elements that contribute to meaningful parasport experiences. Considering the relative dearth of literature focusing on the quality of athletes' participation in parasport, the purpose of this study was to explore the meanings that current and former athletes with physical disabilities attribute to their participation, and the quality of this participation, in parasport over time. Using a narrative approach, we sought to address the following objectives: (a) to explore and typify narrative types that athletes with physical disabilities draw on from culture to represent their participation in parasport, and (b) examine the meanings and conditions that shape parasport participation over time within each narrative type.
Methodology and methods

Narrative inquiry
Within narrative inquiry, people are viewed as meaning-making creatures, and a crucial way to make meaning, as well as communicate these meanings, is through stories (Smith & Sparkes, 2009 ). This research was underpinned by two assumptions: ontological relativism (i.e., reality is multiple, subjective, and mind-dependent) and epistemological constructionism (i.e., knowledge is subjective and socially constructed) (Smith & Sparkes, 2016) . We adopted narrative constructionism as the specific methodology -a socio-cultural approach that conceptualizes human beings as storytellers who draw on the narratives made available to us through social relations and culture (Smith, 2015) . As such, narratives are broad cultural resources that can be classified as a certain type (e.g., "rags to riches") that is crucial for helping to structure our personal stories, make meaning, and communicate experiences. Narrative inquiry considers language to be constructive, meaning that stories constitute our psychological realities (e.g., . Thus, the stories athletes tell about their participation in parasport may offer key insights into the subjective or experiential aspects of participation, as well as the broader social and cultural resources that inform such perspectives. Language also offers a performative function (Wiggins & Potter, 2008) . The stories we tell are not merely passive representations of our thoughts, attitudes, feelings, or actions; rather, storied language provides a medium for action (Frank, 2010; Smith, 2015) . Through language we are able to accomplish "social actions and realities" (Atkinson, 2015, p. 93) with the potential for both individual and broad societal impact (e.g., full and effective participation; United Nations, 2006).
Participants and sampling
After obtaining ethics approval, participants were recruited using maximum variation and criterion-based purposive sampling strategies (Sparkes & Smith, 2014) . While maximum variation sampling enabled a broad range of perspectives concerning the factors that comprise or shape participation in parasport activities, criterion-based sampling ensured that participants shared certain attributes that made them eligible for this study. Specifically, we sought the views of Canadian men and women, 18 years of age or older, with congenital or acquired physical disabilities and experience (i.e., a minimum of one season) participating in parasport. Parasport was further operationalized to include competition and/or training for the purposes of competition as an individual or on a team at any competitive level, from recreational to elite.
Using publically available contact information via the Canadian Paralympic Committee's online database, the first author contacted parasport clubs and organizations via e-mail. Contacted individuals (e.g., coaches, administrators) were asked to forward a letter of information about the study to athletes who met the criteria for inclusion. Interested athletes were asked to contact the first author directly. Twenty-one people met the criteria for inclusion and agreed to participate, including 9 women and 12 men ranging in age from 19 to 73 (M = 33.7, SD = 14.5). Nearly all of the participants identified as Caucasian, while one participant identified as biracial. Approximately one-third of the sample was comprised of individuals with congenital physical disabilities, such as cerebral palsy, spina bifida, and muscular dystrophy (n = 6). The remaining participants included individuals with acquired physical disabilities, including amputation, spinal cord injury, and other impairments (n = 15). Years post-injury for individuals with acquired disabilities ranged from 2 to 35, with a mean of 12.3 years (SD = 9.6). On average, participants had been involved in sport (able-bodied or adapted) for 20.8 years (SD = 15.0, range = 2-54), and parasport for 10.9 years (SD = 8.9, range = 2-35). Past and current participation in parasport ranged across a variety of sport types, including individual (i.e., adapted waterskiing, boccia, hand-cycling, para-alpine, para-archery, para-athletics, para-nordic, para-rowing, para-swimming, para-triathlon) and team sports (i.e., power wheelchair hockey, sitting volleyball, sledge hockey, wheelchair basketball, wheelchair curling, wheelchair rugby).
Data collection
Each participant took part in a retrospective life history interview consisting of two independent sessions. Life histories, or "the unfolding of an individual's experiences over time" (p. 82), seek to situate personal stories in relation to broader social context (e.g., concepts, norms, practices; Schwandt, 1997) . With an explicit focus on the relationship between storytelling and broader socio-cultural resources, life history interviews are well suited to a narrative approach. A two-session format was chosen to address each of our research objectives: First, to explore narrative structure in relation to participants' experiences of parasport participation (i.e., the "plotline"), and second, to examine the specific meanings and influential factors captured within each participant's story.
In the first session, the interviewer and participant worked collaboratively to co-create a physical timeline of the participant's sport and/or parasport involvement (Adriansen, 2012) . Using banner paper and writing utensils, the participant either recorded or guided the researcher in recording specific activities, important moments, and major life transitions or milestones experienced by the participant in relation to sport and/or parasport involvement throughout the life course. For each activity that was recorded on the timeline, the interviewer asked specific questions about the nature of the activity (e.g., "How often did you take part in this activity?", "What was the (competitive) level of your participation, and when did it change?", "Tell me about the reasons you started/stopped participating in this activity", "How did participation in this activity make you feel?"). At the end of the first session, participants were asked to reflect on the activities included on their timeline using probes such as "Tell me about the activities that meant the most/least to you". For interviews conducted in person, this timeline was retained and used as a tool to facilitate recall and stimulate discussion during the second session (Adriansen, 2012) . Alternatively, the timeline was converted into an electronic format and emailed to the participant to be verified and used as a reference during online or phone interviews.
The second session was conducted within two weeks of the first, allowing time for the participants to reflect on their timeline. An openended interview guide was used to elicit key information concerning the activities, relationships, environments, and outcomes associated with key experiences represented on their timeline. For example, participants were asked questions such as: "What would you consider to be an ideal parasport environment?", "Who would you consider to be the most influential person in shaping your parasport involvement?", "How did you feel when you were engaged in [parasport activity]?", and "What were the most valued elements of your experiences in parasport?" The interview guide was adapted from the work of Shirazipour et al. (2017) . Follow-up questions were used to supplement the interview guide and elicit rich data, providing opportunities for explanation and elaboration (Sparkes & Smith, 2014) .
Interviews were conducted in person at the preferred location of the participant (n = 7), as well as over the phone (n = 4) or using online interfaces such as Skype (n = 10) to accommodate participants from diverse geographical locations. Informed written consent was obtained either in person or by asking participants to scan and e-mail the signed consent form back to the first author. Verbal consent was also confirmed prior to beginning each interview. While some non-verbal cues (e.g., facial expression, body language) may be lost during online audiovisual or phone interviews, opportunities to interpret other cues (e.g., tone of voice, cadence of speech) remain present (Sparkes & Smith, 2014) . Furthermore, comparisons between face-toface and telephone interviews have demonstrated that both modes of interviewing enable rich interview data and capture a similar level of detail (Cachia & Millward, 2011) . By including two interview sessions, the interviewer was provided with extended opportunities to enhance participant rapport -regardless of the medium used to perform the interview. On average, 127 min (∼2 h) of audio were recorded per participant across the two-session interviews.
Data analysis
All interviews were audio recorded and transcribed verbatim. Subsequently, a dialogical narrative analysis was performed. A dialogical narrative analysis "studies the mirroring between what is told in the story -the story's content -and what happens as a result of telling that story -its effects" (Frank, 2010, pp. 71-72) . As described by Frank (2012) and Smith (2015) , the following steps were used to guide the analysis. First, a period of indwelling was carried out. Indwelling involved reading over the interview transcripts while listening to the corresponding audio recordings and writing down preliminary notes. The objective of the second step was to sketch out a prototypical life course or "plotline" for each participant's life history, which involved identifying thematic foci (i.e., factors comprising or influencing participation in parasport) and dynamics of the plot (e.g., direction -stability, decline, or progress; tone -positive or negative; language -at a 'turning point' or 'crossroads'), as well as narrative resources that may have been used to help structure the story. The third step focused on identifying narrative themes and thematic relationships. By taking a more in-depth look at the thematic foci of each narrative, the factors that shaped athletes' experiences in parasport were examined for common threads or patterns over the course of each life history.
Throughout the analysis, the technique of analytical bracketing was used to focus separately and exclusively on structure (i.e., how the narrative was constructed over time) and content (i.e., what was told in the narrative). By first focusing on the structure of each narrative and subsequently returning to each narrative with a thematic lens, similarities and differences between participants could be viewed according to the narrative typologies that were constructed as a whole (e.g., Perrier, Strachan, Smith, & Latimer-Cheung, 2014 ). This approach enabled a more profound understanding of the meanings participants attached to their experiences in parasport.
Methodological rigour
Consistent with ontological relativism and epistemological constructionism, a flexible list of criteria was developed to evaluate this research (Smith & McGannon, 2017; Sparkes & Smith, 2014) . In other words, the criteria for judging the quality of this research were not viewed as universal or concrete, but rather could be drawn from a dynamic list of relevant traits (Smith & Deemer, 2000) . Lieblich, TuvalMashiach, and Zilber (1998) proposed four criteria for evaluating narrative research, which formed the foundation for our list: width (i.e., comprehensiveness of the interview), coherence (i.e., constructing a meaningful picture of participants' experiences), parsimony (i.e., a coherent analysis based on a smaller number of concepts that has aesthetic appeal for readers), and insightfulness (i.e., originality in the story presented). Alongside these criteria, two additional items were added to the list: reflexivity and rich rigour (Sparkes & Smith, 2014) . Several strategies and techniques were used to achieve these criteria. Width was sought through comprehensive two-part life history interviews, designed to encourage reflection and expansion on key experiences. Participants were allowed to reflect on their interview transcripts and our analytical interpretations to encourage continued interpretation and collaboration (Smith & McGannon, 2017) . Both coherence and parsimony were sought too by situating our findings within the broader participation literature; specifically, by organizing the narratives around thematic elements linked to existing conceptualizations of participation (Lieblich et al., 1998) . To demonstrate insightfulness, we aimed to provide a novel research question grounded in the individual stories of a diverse range of participants (e.g., Perrier et al., 2014) . Finally, the first author engaged in reflexive journaling throughout the research to explore and critically reflect on prior assumptions or biases and ongoing interpretations of the data, while the second author acted as a "critical friend" -a "theoretical sounding board" during the analytical process (Sparkes & Smith, 2014, p. 182) .
Results
Five distinct narrative types were identified, representing and constituting differential developmental trajectories and experiences of participation in parasport. For each narrative type, the results are presented as follows: (a) demographic details of participants, (b) a brief summary of the narrative, (c) a temporal description of participants' parasport trajectory, including the elements and conditions that foster the quantity and quality of participation over time, and (d) an interpretation of meanings associated with quality participation. To conclude this section, one overarching theme spanning across the five narrative types is described.
A Cinderella story
Six of the life histories represented a narrative type named 'a Cinderella story'. The participants who told this type of story were predominantly women with congenital disabilities or impairments acquired at a young age (i.e., ages 12-14). The women who drew on 'a Cinderella story' described their early sport and parasport experiences in terms of a relational narrative. In a relational narrative, personal satisfaction is not dependent on the fulfillment of one's own needs or sense of self; rather, this narrative is centered on interpersonal relations and the need to satisfy other people (Douglas & Carless, 2006; Lieblich et al., 1998) . With opportunities for personal growth and development, the relational narrative was eventually replaced by a narrative of discovery -which focuses on exploring, discovering, and experiencing life in a full and multidimensional sense (Douglas & Carless, 2006) . The overarching story told by these participants can be described as follows: "Without parasport, I wouldn't be who I am today. Participation has empowered me to accept my disability, overcome my fears, and live life to the fullest." For example, Joanne describes how her life changed when she got involved in parasport:
When I was 12 the doctor said I'd never play sports again … So, from the age of 12 to the age of 20 there was no sport at all. And you know I didn't even want to look at somebody with a disability because people were portrayed as, they weren't, people with disabilities back then weren't in the media or you didn't see any Paralympic sports or anything like that so nobody really knew … But being involved in sport has brought out my confidence … you're meeting new people; you're trying something new. If you fall, you try it again and the encouragement with all my people, at the [parasport venue] with my new group of friends was like a life changing moment. Because if it wasn't for that, I sure wouldn't be the person I am today.
The plotline for participants in 'a Cinderella story' was driven along two main axes: the desire for social acceptance and emerging independence. All of these participants were introduced to sport as children (e.g., ages 6-12). Those who were born with disabilities -Anna, Danielle, and Isabelle -began participating in gym classes and 'pick-up' sports with able-bodied peers and siblings. These participants described feeling out of place in their early sport experiences, often unable to fully participate (e.g., keeping score instead of playing). They were not presented with opportunities to take part in parasport until they were older (e.g., ages 12-16), facilitated by local coaches or teachers. Quinn, Sylvie, and Joanne, on the other hand, recalled the fun and enjoyment of organized sports as able-bodied children. Following rehabilitation post-injury (ages 14-16), Quinn and Sylvie returned to sport participation with able-bodied peers; however, they struggled with anxiety and confidence regarding their abilities. At the age of 12, Joanne was told by her doctors that she would never play sports again. For many of these women, the transition into parasport was not easy. Several participants lacked financial or social support that hindered or prevented early parasport involvement, while other personal experiences (e.g., physical or mental illness) also reduced the capacity for and quality of participation.
Opportunities for personal growth -such as attending postsecondary school or taking on new roles (e.g., coaching) -provided an important catalyst for change during the transition from adolescence to adulthood (e.g., ages 17-20). Participants were able to realize their own needs and desires, culminating in a personal decision to engage or reengage with parasport in new and meaningful ways. For example, after living independently for the first time, Anna describes her decision to return to her former parasport club:
I was in the gym and this old man came up to me and said, "have you heard of [parasport club]?" And I'm like, "yeah I was on it before, you know when I was younger, but I quit 'cause I was just, there was just so much going on I couldn't do it anymore" and he's like, "well you should go back on it" … So I went home and I gave it some thought and I, I messaged [coach] and I'm like, "is there any way I could come back on the swim team?" … I still had a lot of the skills that [coach] taught me … um the goal wasn't to make nationals standard, or really any standard until the next year but I made it from regional to provincial to national all in one year … It was just the maturity level and the motivation, I think it became a better experience than it was before and you know meeting new people with similar issues it was, it made it more fun … Participation empowered athletes with something they had control over, a support network or 'sport family', and new goals to work toward. Participants had fulfilled their personal needs for autonomy and belongingness, allowing other elements, such as challenge and mastery, to be introduced into the narrative. For each of these women, their development in parasport led to a major transition in the way they viewed themselves both as athletes and as people with disabilities. Internalization of the values and beliefs they learned or developed through parasport (e.g., self-confidence, openness, acceptance) transcended into the motivations that frame their everyday lives; thus, participation in parasport created an avenue for more fruitful social participation. These women developed a sense of pride in themselves, their sport, and their disability, which translated into a desire to inspire others and create awareness through their own parasport participation and involvement in disability awareness initiatives.
From ordinary to extraordinary
Four of the life histories drew on a narrative type described as 'from ordinary to extraordinary'. The participants who told these stories were all men with congenital physical disabilities or impairments acquired early in life (i.e., before age 10). After getting involved in competitive parasport, the men who developed a 'from ordinary to extraordinary' story framed their stories of quality through a performance narrative.
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Psychology of Sport & Exercise 37 (2018) 170-178 The traditional performance narrative encompasses a unidimensional and self-oriented focus on winning, competition, and gaining social esteem (Douglas & Carless, 2006) . The story told by these participants can be described as follows: "I used to participate so that I could have fun and fit in, but now it's because I know I can be one of the bestparasport has become my life's purpose, and shown me that anything is possible". For example, Zack describes his development in parasport:
So when I started, I was, I was just a kid … I wanted to be like everybody else, as did my parents. So they threw me in sport, because that's what everybody's kid did, and they wanted me to be active … I felt, quote-unquote, normal. Because I was being active, I was, I was doing something, I was performing at a high level, I was doing something that not everybody else could do. In the narrative 'from ordinary to extraordinary', early parasport involvement (e.g., ages 6-12) was facilitated by the notion of leading an 'ordinary' childhood. Parents played a key role in creating access to participants' first experiences in parasport, allowing them to participate in a variety of activities with the goal of developing 'normal' physical and social skills. As children, participants were motivated to participate so that they could have fun and fit in with the other kids. At this point in the narrative, participation offered opportunities for belongingness and engagement. Participants enjoyed making connections with similar others (i.e., people with disabilities) and simultaneously feeling like an ordinary (able-bodied) kid. Alternatively, the experience of being engaged in parasport activities was described as liberating and freeing; a chance to forget that disability even exists. A turning point occurred during adolescence (e.g., ages 12-16), when the young athletes, whose frame of reference for elite sport was limited to the able-bodied, were recognized for their skill and presented with an opportunity to compete at a higher level. Accompanying the realization that an elite career in parasport was possible, participants described newfound experiences of challenge and mastery. The development of confidence and expertise appeared particularly important for generating motivation and heightened performance goals, which were often centered around winning and status. As Leo describes:
Once I started keeping with it, I started getting better and it just kind of enhanced those skills even more like, as I would get better at workouts I would have more confidence in myself which helped me push through those tough work outs … competing against ablebodied athletes I was always just trying to beat them, and that's kind of what pushed me to get better it's just trying to be the best.
From this point forward, the participants' steady upward progress was fashioned around a single axis: parasport performance. As the athletes continued to progress, the ultimate dream became a quest to be the best and achieve national representation.
Despite demonstrating a passion for parasport that persisted from childhood involvement to the elite level, the meaning of participation for these individuals changed alongside their transition to more competitive parasport involvement. Early on, quality parasport experiences allowed the athlete to feel 'normal' -participating in parasport meant fitting in, making friends, and doing what the other children were doing. Access to new challenges and competition, the experience of mastery, and recognition or support from a higher authority engendered a personal stake in parasport performance. At this stage, participation afforded athletes with a sense of purpose (e.g., representing Canada on the international stage) and a strong athletic identity. Competition (and the right to compete) was vitally important: Participation in parasport meant more than simply playing for fun, it meant proving oneself as a superior athlete. Moving beyond the 'ordinary', participation in parasport enabled an "anything is possible" approach to life.
Holding on
Three of the life histories exemplified a narrative type termed 'holding on'. The participants who told this story were one woman and two men with physical disabilities that were acquired during adolescence or early adulthood (i.e., ages 15-25). The 'holding on' narrative can be summarized as follows: "Yesterday I was an able-bodied athlete, today I am an athlete with a disability, but tomorrow I will simply be an athlete". This narrative type is based on the original restitution narrative by Frank (1995) , which has been translated into the lives of men with spinal cord injuries by Smith and Sparkes (2005) . In the sport context, this narrative intersects with a performance narrative (Douglas & Carless, 2006) such that the participants held onto their identities as high performance athletes -framing their lives around sport, competition, and winning -as a means of recovering their ablebodied identity or self after acquiring a disability. For example, Morley describes his return to sport post-injury: I didn't wanna give up on it. Um there were a lot of factors that were kind of playing against me um getting back into it, and I just, I wasn't done with it. I wasn't able to um you know, I didn't leave [sport] on my own terms obviously, it was kind of taken away from me, and so I didn't want to allow that to happen 'cause the enjoyment that I was getting out of [sport], I hadn't really, I didn't really see an end to it yet and so I wanted to do whatever I could to try and get back into it … At this stage in the game my sights are definitely set on the Paralympics in Rio, and so that's kind of where all my focus is going right now um but it's [the Olympic team is] definitely in the back of my mind … the big question is whether or not my body can handle the training loads that the able bodied team is doing um but again that comes back to me, right now, making sure that I'm doing the best job that I can um so that I can prepare myself for what they're doing, you know, in a year from now.
Participants in the narrative 'holding on' were constantly in pursuit of a higher goal despite facing inevitable setbacks over time. As aspiring able-bodied athletes throughout adolescence and early adulthood (e.g., ages 14-24), these participants were self-oriented, highly motivated, and focused on personal goals. During this time, participants expressed strong ties to their athletic identities and craved physical challenge; they felt autonomous, focused, confident, and skilled in the able-bodied sport domain. Each of these athletes sustained an injury that resulted in a physical disability, creating a common crisis in the plotline of the narrative (ages 15-25). Participants responded to initial personal doubts with an unwavering faith in their athletic identity and began participating in parasport soon after injury (within six months). During his time in rehabilitation, Roscoe stated, "I was introduced to so many different things and I wanted to do all of them … I was like, "I need to be competitive" -I was trying to figure out which would I could be a Paralympian in." Some participants returned to an adapted version of their former sport, while others found a new parasport in which they could excel. An extensive degree of personal autonomy was important for encouraging parasport participation, empowering athletes to capitalize on opportunities and create their own space for success. Participants also described experiences of engagement (i.e., something to focus on, a feeling of freedom) and challenge (i.e., being pushed outside one's comfort zone), which were attributed to ongoing mastery (i.e., enhanced confidence and physical skill) in parasport. For example, Roscoe went on to say: I think [parasport] now is a huge part [of my life], 'cause it's like helped me become more independent and satisfied with something, and like it's given me goals, like I used to have. Like it's interesting looking back, I'm using [parasport] now to kind of get back the person I was before … Like I really want to get on the Canadian team and like, be like, good at sport again, you know, like I used to.
Nonetheless, the path to sustained participation and performance was not linear; there were several 'ups and downs' in the quantity and quality of participation post-injury, corresponding to the need for continued medical care (e.g., surgeries, prosthetics) whilst training or simply finding the right fit with a new parasport.
Considering the worth these athletes had attributed to their physical bodies pre-injury, participants viewed their participation in high performance parasport as a means of recovering the identity they had formed as an able-bodied person. The participants who drew on this narrative used parasport participation as an aid in their recovery and rehabilitation, working towards the most functional (or able) body possible. They expressed a desire to prove to society that they could continue to be high performance athletes, despite their disabilities. While the meaning of their participation revolved around identity and performance, so did the notion of belonging. Within several of the other narratives, belongingness was a key element of quality sport experiences, conceptualized in terms of interpersonal connections and social acceptance. In contrast, participants in the 'holding on' narrative described what it means to belong as a function of their physical competence, placing little value on the social aspects of their parasport participation. In the words of Brittany: "It was nothing to do with anyone else on the team at all … I just felt like I'm the weakest link here, I don't deserve to be here on merit."
Letting go
One of the life histories stood alone, representing a narrative type named 'letting go'. Tom was an older retired man who had acquired a physical disability in his 60s. While the 'from ordinary to extraordinary' and 'holding on' narratives were framed around performance, the stories Tom told about his experiences in sport reflected the antithesis of a performance narrative (Douglas & Carless, 2006) . Actively resisting opportunities for competitive involvement in parasport, Tom's narrative can be summarized as: "For me, parasport is about more than competition; it's about having fun, letting loose, and developing the tools to lead a successful life". For example, Tom describes the nature of his participation in parasport:
I just try to participate. But I know there's one or two, one chap in particular that would rather see me on the provincial team, but honestly, that's not my thing right now … I don't want to get into performance because I've been there … and I've done what I want to do. I want to enjoy [parasport] , that's the difficulty. That's I guess the one, if there's a negative about it, that's the one negative. I don't want to get involved with a performance sport or yah … I just enjoy [parasport] . That's the element that's really missing when there are so few people and when you are being coached by a group of coaches that want to perform, it's because they want to form the provincial team and go to the nationals, so it's that, that feeling of, of competition all the time. Competing for the wrong reasons.
As an able-bodied youth and young adult (i.e., ages 10-30), Tom was heavily involved in many recreational and competitive sport activities. Into adulthood (i.e., ages 30-50), Tom shifted his focus toward building a career and a family. Consequently, his sport involvement dwindled. In his 60s, Tom experienced a spinal cord injury. Following rehabilitation, he was introduced to parasport through a provincial organization that supports people with disabilities. He continued to participate in parasport once a week for recreational and social purposes -refusing invitations to compete at a higher level. Tom also became heavily involved in his community; for example, working with several disability-focused groups and organizations. Challenge and mastery played a key role in shaping the meaning that Tom attributed to his participation in sport and parasport. According to Tom, "the most important characteristic of success is to develop a sense of confidence … [and] sports has been a big, big part of that for me … it's a very, very important part of forming your character and success in the future." Additional elements were highlighted specifically in relation to his experiences in parasport. For example, Tom described engagement as a "positive high" that accompanied the satisfaction of self-improvement and performing well. That being said, Tom believed that there was an over-emphasis on performance in contemporary parasport; he claimed that fun and enjoyment were the "missing links" for people with disabilities. Tom preferred opportunities to have fun and "let loose" while working on personal goals, without the pressure of formal competition. His involvement in parasport also encompassed belongingness, allowing opportunities for participation alongside people with and without disabilities. For Tom, participation meant more than competition or performance; it empowered him with the tools to lead a successful life and contribute back to the community, all while enjoying himself.
Embracing change
Seven of the life histories drew on a narrative type described as 'embracing change'. The participants who told this story were four men and two women with disabilities acquired early in adulthood (e.g., ages 18-30), primarily from spinal cord injuries. 'Embracing change' was informed by two existing sport and disability narratives: discovery and quest, respectively. In a discovery narrative, sport is just one aspect of a complex and multifaceted life (Douglas & Carless, 2006) . Alternatively, individuals who structure their lives around a quest narrative "accept impairment and seek to use it" (Smith & Sparkes, 2005 , p. 1099 , guided by the belief that there is something to be gained from the experience (Frank, 1995) . Through their participation in parasport, participants sought to discover themselves and the world around them in their 'new' lives post-injury. 'Embracing change' can be summarized as follows: "Learning to live with a disability, participation in parasport has provided a vehicle for exploration and discovery. Through parasport, I am able to take the road less travelled -creating a unique and fulfilling path in life." For example, Fred reflects on why he participates in parasport:
There are so many benefits that came from my sports, I mean … obviously the health and physical stuff, but the people I met and the travelling I got to do kind of developed me that way. Something else that I really recognized about my sports too, umm when I was, I have go back a little, there was a year in there too that, what year was that? When I went and did a grad degree … So kind of through that, it taught me to recognize too, why I was into sport. Takes me back to the question of what were the benefits. One thing that I noticed with myself, and through the research that I did, was in a lot of ways, I personally, and a lot of other people who are involved in parasport, I was doing it in a lot of ways to beat my disability. Just to kind of show myself and show other people that just because I was sitting in a chair, didn't mean I couldn't go out and go hard at it and accomplish things and be a world class athlete. All of the participants described a physically active childhood, steeped in both formal and informal opportunities for sport involvement. With the autonomy and relevant supports to move within and between sport activities, participants described belongingness as the primary motivator of able-bodied sport participation (i.e., enjoying time spent with friends). For these participants, sport was never an allencompassing or unilateral dimension of their lives; it was but one of many moving parts. The most significant decline in 'embracing change' occurred when the participants were unexpectedly faced with the transition to life with a disability (ages 18-30) . During rehabilitation, participants were introduced to parasport through peer mentors or 'have-a-go' days (∼3-12 months post-injury). Within 6-24 months of their injury, all participants were regularly participating in parasport with the continued support of both able-bodied (e.g., family, friends) and disabled communities (e.g., teammates, mentors).
A combination of factors contributed to the progress of the narrative and the quality of participants' experiences in parasport. First, participants had the autonomy to choose and sample different parasport activities until they found "the right fit," as Carly put it. In doing so, participants were able to connect with and learn from other people with disabilities in a variety of contexts. Furthermore, participants were exposed to opportunities to participate alongside able-bodied friends and family, providing a sense of normalcy and healing. These diverse experiences in parasport offered varying dimensions of belongingness. Finding "the right fit" often meant finding an activity that was intrinsically rewarding and produced enjoyment (i.e., engagement), provided physical and psychological challenge, and allowed opportunities for mastery and self-improvement. Some participants preferred recreational participation, while others sought higher levels of competition. Regardless, participants strove to balance their participation among a myriad of life domains -from education and career, to family and friends. Through parasport, these athletes were able to prove to themselves and others that they don't have to "blend in with all the wheelchairs," as stated by Henry. Their identities were shaped not only by who they were prior to acquiring a disability, but by the potential they saw in the life they were living with impairment (e.g., a means selfvalidation and reinvention). Participants used their participation in parasport to explore the complexity of the physical, psychological, and social dimensions they experienced in their lives post-injury, and shape who they wanted to be moving forward.
Meta-theme: feeling equal and valued
The need to feel equal and valued reflected a common theme influencing the quality of athletes' participation in parasport. All of the participants possessed strong athletic identities and desired to be taken seriously in their status as an athlete. For example, Evan expressed frustration with a parasport league that would not allow formal competition: "It was just what people forget is yes we may be disabled but we still want to compete … like we want to actually play [parasport] and keep score and not be like 'good try' and it's a tie." While some participants did not want to be seen as 'heroes' for taking part in an activity that able-bodied people may take for granted, other participants were strongly motivated to reach their physical potential. Being viewed as legitimate athletes meant that parasport participation was an ordinary aspect of participants' lives -as a hobby, career, or anything in between. Parasport produced a 'level playing field' for many participants; they felt like valued members of a community that not only encompassed, but extended beyond their disability and athletic identity. According to Brittany, a professional athlete and Paralympian, "the athlete needs to feel that they're valued as a person beyond their performance" in an ideal sport environment. When feelings of equality and value occurred along with the experiential elements of participation, participants felt that the overall quality of their participation experiences were enhanced.
Discussion
Through narrative inquiry, the unique aim of this paper was to explore the meanings that people with physical disabilities attribute to the quality of their participation in parasport throughout the lifecourse. This study advances theoretical understandings of participation in parasport by honing in on the subjective or experiential aspects of participation that make an activity feel valuable or meaningful. A timeline approach to data collection and analysis further enabled a perspective on participation that temporally reflected participants' experiences, providing more than simply a "snapshot" of what quality participation meant to participants at one point in time. These findings both support and extend existing conceptualizations of participation (e.g., Hammel et al., 2008; Martin Ginis et al., 2017) , while building on the sparse body of literature concerned with parasport participation (e.g., Shirazipour et al., 2017) .
The resulting narrative types offer support for the six experiential elements of participation (i.e., autonomy, belongingness, challenge, engagement, mastery, and meaning) identified through a review of the participation literature (see Martin . Several of these elements have also been supported within the few studies that have sought to explore the physical activity and sport experiences of people with physical disabilities (e.g., Day & Wadey, 2016; Shirazipour et al., 2017; Turnnidge et al., 2012) . However, extending the research, we also propose that for researchers to understand the complexity of quality we should move away from the essentialist and ontologically flawed quest to answer 'what is quality' to generative questions like 'what can quality do and become over time'. As part of this, and without forgetting the pre-discursive effects of quality, the use of a narrative approach helps enable a perspective on participation that was inherently temporal in nature -a dimension that narrative research can uniquely capture given that stories not only represent human experiences in and through time, but also show how quality is developed in sport over time. It was revealed that the presence of these elements was not consistent, static, or discrete (i.e., not all elements were identified in each narrative type). The existence or importance of each element fluctuated over time and in response to different contexts. Consistent with the findings of Hammel et al. (2008) , there were individual differences in the way each element was experienced and how important each element was for contributing to quality experiences in parasport. The general sentiment among participants was that quality participation means "finding the right fit" -that is, the activity that suits their needs or interests best (e.g., someone who values the social aspect but dislikes the competitive pressure of sport participation may prefer to participate in a recreational team sport league). Finally, experiential aspects that were able to produce a feeling of equality and value within the parasport community (or more broadly) were amplified as important contributors to quality participation (e.g., fostering respect and dignity; Hammel et al., 2008 ) -thus, reinforcing the capacity for social justice that full and effective participation has to offer.
Further extending the participation literature, the meanings that participants attributed to each of the experiential elements were variable and different across the narrative types. Narratives represent and constitute people's experiences and realities, thus providing a medium for action (Frank, 2010; Smith, 2015) . In terms of understanding participation, the actions that participants took in working towards quality parasport experiences were often shaped by the specific meanings associated with each narrative type. That is, what narratives do for people is help shape what quality means to them. In doing this, each narrative type helps constitute a distinct understanding of the elements or themes that comprise quality. For example, belongingness was conceptualized differently within each of the three central sport narratives originally represented by Douglas and Carless (2006) . Belongingness meant social status in the performance narrative, social acceptance in the relational narrative, and a sense of community in the discovery narrative. Athletes who drew on a performance narrative thus used physical competence and social comparison to achieve belongingness; alternatively, athletes who fell within relational or discovery narratives experienced belongingness as a product of the interpersonal relations fostered within parasport. As such, future work should not reduce belongingness -or other themes like autonomy -to a single understanding, but should rather appreciate and capture the different understandings associated with quality participation.
More broadly speaking, characteristics such as gender and disability type may have predisposed individuals to a particular narrative type.
These differences have been supported in other areas of the literature, including physical activity initiation and maintenance among men and women with spinal cord injuries (Smith, Papathomas, Martin Ginis, & Latimer-Cheung, 2013 ) and disability self-concept among individuals with congenital and acquired disabilities (Bogart, 2014) . In terms of representing and facilitating quality parasport experiences, promotional materials for parasport programs, and the programs themselves, may be more effective when targeted to particular demographic groups. Moving forward, we can draw on existing sport and disability narratives to better understand the meanings of quality and participation, and the impact of these narratives on social functioning.
The dominant discourse in parasport is shaped by the notion of a "supercrip" -someone who overcomes impairment to achieve unlikely success (Silva & Howe, 2012) . The supercrip narrative reinforces the view of disability held by the medical model; specifically, the view that disability is a personal tragedy that needs to be rectified (Goodley, 2016) . The narrative types 'from ordinary to extraordinary' and 'holding on' were shaped primarily by a performance narrative (Douglas & Carless, 2006) , in which participation offered a sense of legitimacy and purpose derived from one's ability to succeed and objectively perform in a (para)sport context. Performance was perceived as an individual responsibility -proving oneself to others as either "normal" or "superior" in spite of impairment. As such, the performance narrative reinforces both the supercrip identity and a medicalized view of impairment. While participants viewed their participation as socially progressive, these narratives may actually exclude or marginalize individuals who do not identify with the supercrip concept . Consequently, social oppression remained largely unchallenged. By resisting the performance narrative, the narrative type 'letting go' exemplified feelings of exclusion and mounting frustration with performance-driven parasport programming.
Countering the performance narrative, athletes who drew on a relational narrative told stories that revolved around other people (Douglas & Carless, 2006) . By emphasizing interpersonal relations and dependencies, the relational narrative supports the view that disability is socially constructed and structural barriers within society form the root cause of disability (i.e., the social model of disability; Oliver, 1990) . As demonstrated within 'a Cinderella story', the relational narrative was typically associated with poorer quality sport experiences and reduced motivation to participate, thus drawing attention to the negative implications of oppression within participants' participation. Embedding disability within social relationships or structures -and not the individual -informed a perspective on disability that recognized social oppression in parasport contexts . Although social oppression was recognized, it was not challenged until participants drew on a discovery narrative. 'A Cinderella story' and 'embracing change' were structured around a discovery narrative (Douglas & Carless, 2006) , which offered a balanced and multi-dimensional alternative to the performance and relational narratives. Narratives of discovery were not about overcoming disability; rather, they were about living with disability. By viewing impairment as an integral and unchanging facet of one's identity, these stories represent counternarratives to the more dominant discourse surrounding disability and parasport. By opposing the medical view (i.e., disability is an individual problem) and drawing on the social model (i.e., disability is socially constructed), these narratives informed a critical and complex perspective on disability.
The narrative types 'a Cinderella story' and 'embracing change' support a social-relational model, in which disability is understood though the relational practices (i.e., bodily reality, social restrictions, cultural discourse) that shape experience . These stories affirm the complex array of factors that influence disabled identities and empower parasport athletes to resist oppression in its many forms, beyond individual responsibility . Discovery narratives also provide support for a human rights modeldirectly addressing the call to action within the United Nations' (2006) Convention on the Rights of Persons with Disabilities. By positioning people with disabilities as subject to the disabling practices of society, the human rights perspective advocates for the facilitation of fundamental human freedoms (e.g., full participation in society, including sport; Townsend, Smith, & Cushion, 2016) . As a whole, the narrative types presented within this paper have important implications for understanding discourse within parasport culture, and promoting alternative ways of thinking about parasport participation through a social justice lens.
In practical terms, narratives of parasport participation offer unique perspectives on athlete development and what it means for athletes to participate. Narratives that challenge or expand the dominant discourse may appeal to a broader range of people than narratives that reinforce the prevailing school of thought, thus supporting participation beyond "superhuman" aspirations (Silva & Howe, 2012) . With the aim of getting more people physically active or engaged in parasport, for example, these narratives could be used by public health agencies or parasport organizations to create messages or campaigns that promote a holistic view of participation. These messages may also be an important medium for raising awareness, reducing stigma, and promoting inclusivity among the general population (e.g., Taube, Blinde, & Greer, 1999) . Furthermore, current athletes may be more likely to sustain participation if practitioners (e.g., coaches, instructors) are able to foster elements that support feelings of equality and value in a contextually-appropriate manner. By expanding the narrative repertoire available for people with disabilities, as well as the individuals and organizations that support them, we may address both the quantity and quality of participation in parasport.
That being said, we must acknowledge some important limitations and their implications for the interpretation of this work. First, these narratives are not complete -the trajectory and experiences of participation for each of these participants continued beyond the time of the interview. Relationally speaking, future outcomes are impossible to predict and may not align with the current findings. Furthermore, the vast majority of people who participated in this study had experienced what they perceived to be ideal participation in sport; thus, by retrospectively looking back on their participation they may have discussed their lives in relation to parasport through "rose-coloured" glasses. At a broader social level, the consequences of each narrative were rarely viewed in a negative light by the participants who drew on those narratives. Consequently, it is important to stress that we are not prescribing a particular way of thinking about parasport participation; rather, we are expanding the menu of narrative resources from which past, present and future athletes may choose (e.g., . From a human rights perspective, many athletes may be unaware of the extent of ableism that exists in parasport. Promoting alternative participation narratives may build awareness and challenge oppression with the aim of achieving full and effective participation in sport (and society) for all.
In conclusion, this paper explored the parasport participation narratives of athletes with physical disabilities, both supporting and extending existing conceptualizations of 'full and effective' participation. It has shown that diverse meanings of participation lead to different ways of achieving quality in parasport, while elements contributing to quality parasport experiences are also varied, dynamic, and fluid over time. Considering these findings, we would like to open up avenues for further discourse on the topic of parasport participation. Generally speaking, more research is needed to broaden understandings of athletes' experiences in parasport, and how these experiences are situated within the broader context of participation and social justice. Provided that the participants interviewed for this study largely conformed to the traditions and values of contemporary Western culture, researchers may wish to explore more culturally diverse representations of parasport participation. The gendered nature of participation narratives or differences based on disability type and self-concept also represent fruitful avenues for future research. Throughout such investigations, we suggest that researchers move away from the question of 'what is quality' to explore more generative questions, like 'what can quality do for athletes with disabilities' and 'how might quality be developed over time'.
